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3 
Introduction1 
 

Historical overview of journalism studies in Spain 

 

We can trace the origins of the communication studies in Spain in the schools of 

journalism that existed during the 1920s and 1930s. As Barrera (2012: 538) points out, 

“the Spanish Catholic-inspired newspaper El Debate, founded in 1910, became 

particularly concerned about elevating the standards of journalism and decided to create 

the first school of journalism in 1926. It would last until the outbreak of the Spanish 

civil war”. 

Nevertheless, the precedents of the current Faculties of Information and 

Communication Sciences are found in the schools of journalism, radio, television and 

advertising that operated during the dictatorial regime of Franco. In 1941 it was created 

the first Official School of Journalism in Madrid, which “aimed at controlling access to 

the profession” (Barrera, 2012: 543). Afterwards, in 1958, it was founded the Institute 

of Journalism (currently, the University of Navarre). Two years later, in 1960, the 

Journalism School of the Church was established and opened subsidiary centres in 

Barcelona and Valencia. In 1964, the teaching of journalism started at University of La 

Laguna. In Barcelona there was also a section of the Official School of Journalism, 

which became an autonomous organism in 1968. 

In 1971, “Spain became the first country in Western Europe to create full-fledged 

university-based schools for the training of prospective journalists and other 

communication-related professionals, thus following the American pattern” (Barrera, 

2012: 544). As a decree of the Ministry of Education of Science, the first Faculties of 

Communication Sciences (Complutense University of Madrid and Autonomous 

University of Barcelona) were created. The Faculty of Information Sciences of the 

University of Navarre was also officially recognised. In the following years, other 

academic institutions started their degrees in Information Sciences.  

Significant milestones in the 1980s included the creation in 1986 of the School of 

Journalism of El País (in collaboration with the Autonomous University of Madrid), the 

inauguration of the Master in Journalism in 1988 (organized by the El Correo Español-

El Pueblo Vasco and the University of the Basque Country) or the beginning of the 

Master in Professional Journalism (sponsored by Prensa Española, in collaboration with 

Complutense University of Madrid). During the 1990s, new degrees in the field of 

communication were established in Spain. In the academic year 1992-1993, Pompeu 

Fabra University, which had been recently created, started a second-cycle degree in 

                                                           
1
 The references that have been used for the introduction section are the following:  

ANECA (2005). Libro Blanco. Títulos de Grado en Comunicación. Madrid: Agencia Nacional de 

Evaluación de la Calidad y Acreditación.  

Barrera, Carlos (2012). “Transatlantic views on journalism. Education before and after World War II”. 

Journalism Studies, 13(4): 534-549.  

Da Rocha, Irene; Tulloch, Christopher; Fernández, Ariadna (2014). “La enseñanza de la convergencia de 

medios en las universidades españolas: mapa de la situación”. Paper delivered at AE-IC Bilbao 

Conference 2014.  
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journalism. Along with the foundation of private universities, the number of faculties 

that offered the degree in journalism continued growing.  

The degrees in journalism changed their denomination and structure with the 

progressive implementation of the European Higher Education Area (EHEA). To 

illustrate, in Catalonia, Pompeu Fabra University converted its second-cycle degree into 

a four-year degree. With the implementation of the EHEA framework, new degrees in 

journalism from other universities also emerged.  

Currently, journalism is taught in 37 Spanish universities, 54% of which are 

public universities (20/37) and 46% are private universities (17/37). Most of the 

universities in which the Degree in Journalism is offered are based in big cities between 

1 million and 1 million and a half inhabitants (14/37), followed by metropolis of more 

than 1 million inhabitants such as Barcelona or Madrid (9/37), medium-sized cities 

(8/37) or little cities or towns (6/37). In two thirds of the universities, the Degree in 

Journalism is closely linked to the other studies of Communication through the Faculty 

of Communication (25/37). Only in four cases the degree remains independent and in 

the other 8, it is included in other faculties. 

 

Objectives, profiles and general structure of journalism studies in Spain 

 

Considering the Spanish and European experience and the trends in the media 

sector, the degrees of journalism adapted to the EHEA framework are designed to 

accomplish a series of fundamental objectives: 

 To provide a rational and critical knowledge of the main events and processes of the 

present time, so that the students can comprehend and transmit to the mass 

audiences the current reality in which they live.  

 To provide knowledge of the techniques of researching, selecting and obtaining 

information, as well as the methods to examine in a critical way all sorts of sources, 

documents and facts. Students should be able to treat all these materials and 

transform them into information, through the use of the appropriate languages.  

 Students should clearly express themselves in their language and in foreign 

languages, particularly in English, both in oral and written ways. 

 Students should acquire a basic knowledge of the concepts, categories, theories and 

relevant issues of the different areas of the media and communication research.  

 

The acquisition of a series of knowledge, abilities and academic competences in 

the degree of journalism will allow the students to develop their careers under the 

following essential professional profiles:  

 Writer of journalistic contents for all types of platforms, traditional or electronic, 

who works for a company or self-employed. It includes the tasks of writing, 

reporting, presenting and designing audiovisual or multimedia documentaries.  

 Writer or responsible of a press office of a public or private institution. 

 Teacher, researcher or advisor in communication. 
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 Professional devoted to writing and executing editorial projects for their own or for 

publishers or creators of cultural and news productions. Specialists in the treatment, 

management and edition of contents through digital systems.  

 

Having in mind these objectives and professional profiles, the journalism studies 

in Spain are organized under the same general structure: 

 Common compulsory contents (50%): oral and written expression for media; 

journalistic information and digital communication; news organization and 

production; specialized journalism; theory and history of journalism; freedom of 

expression, journalistic responsibility and public opinion; foundations and analysis 

of communication and comprehension and evolution of the contemporary world.  

 Instrumental compulsory contents (10%): news technologies and professional 

English for journalists. 

 Contents chosen by each university (40%). 

 

Balance between theoretical and professionalizing courses and level of convergence 

 

For the purposes of the IJIE research, it is particularly enlightening to look at the 

balance between the theoretical and professionalizing courses and the level of 

convergence in the journalism degrees in Spain. First of all, in the majority of degrees 

in journalism, there is a balance between the theoretical and professionalizing courses. 

15 degrees offer between 10% and 50% of the subjects with a professionalizing 

approach; 12 degrees offer a balance between them and 10 degrees tend to offer more 

professionalizing courses. 

Regarding the level of convergence in the studies curricula, we can see that 75.7% 

of the degrees provide in a same subject a joint training of television and radio (28/37). 

There are other combinations of media, in which the relationship between press and 

Internet needs to be highlighted (4/37). However, a 24.3% (9/37) of universities does 

not present any case of full or partial integration. Only a 21.6 % of the universities offer 

subjects based on the full integration of media. That represents only a 0.58% of the total 

of subjects of the studies curricula of the degrees in journalism in Spain. 
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1. State of the art and literature review on media convergence 

and newsrooms integration 
 

1.1. Presentation of the selected books and journals: Criteria of selection and general 

information  

 

This section presents the state of the art of the literature on media 

convergence/newsrooms integration and the innovations in the teaching of journalism 

within the Spanish context. In order to conduct this overview, the journal article 

“Internationalization and Co-authorship in Major Communication Journals in Spain
2
” 

has been taken as a reference source to identify the journals dealing with journalism and 

communication issues in the Spanish landscape. From the list provided by the authors, 

journals exclusively devoted to fields such as Advertising, PR, Cinema or Health 

Communication have been excluded from the observation.  

The selected corpus of observation comprises the 4 journals indexed in ISI-Web 

of Knowledge-SSCI (El Profesional de la Información, Comunicar, Comunicación y 

Sociedad and Estudios Sobre el Mensaje Periodístico), the journal Revista Latina de 

Comunicación Social (Scopus) and a relevant selection of journals included in Latindex 

and other databases (Anàlisi; Zer; Comunicación y Hombre; Mediatika; Mediaciones 

Sociales; Comunicación. Revista Internacional de Comunicación Audiovisual, 

Publicidad y Literatura; Comunicació. Revista de Recerca i Anàlisi; Periodística; 

Cuadernos de Información y Comunicación; Telos; Doxa Comunicación; Vivat 

Academia; Icono14; Revista de Comunicación de la SEECI; Trípodos; Área Abierta; 

Ámbitos; IC. Revista Científica de Información y Comunicación; Textual & Visual 

Media; Miguel Hernández Communication Journal; Revista Mediterránea de 

Comunicación; Fonseca Journal of Communication; Conexiones. Revista 

Iberoamericana de Comunicación; and Quaderns del CAC). 

 In addition, the researchers have taken into account a selection of relevant 

foreign journals where Spanish top scholars in the field, such as José Alberto García 

Avilés or Ramón Salaverría have published their articles. These ISI-Web of Knowledge 

journals include Journalism Practice (Taylor & Francis) or Convergence (Sage).  

The timeframe of the observation comprises 8 years (2006-2013), which is the 

needed period to take into consideration the most updated publications on the subject. 

We need to bear in mind that, as Salaverría et al (2009: 116) point out, before that 

period, the scientific production on the subject was very scarce: “In Spain, the approach 

to the research of newsrooms as such was virtually unexplored until 2005. When, at the 

start of the XXI century, convergence began to be talked about, everything seemed to 

indicate that the question was of interest to both communication companies and 

academics. However, the lack of definition about exactly what was understood by 

convergence, and how to put it into practice and deal with the problems it implied – 

                                                           
2
 Source: Escribà, Eudald; Cortiñas, Sergi (2013). “Internationalization and Co-authorship in Major 

Communication Journals in Spain”. Comunicar, 41, 21, pp. 35-43. 
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technological problems, the training of professionals, the integration of newsrooms that 

had worked separately for decades – meant that its attraction faded for some years.” 

In order to complement the state of the art, the researchers have also examined a 

selection of 13 relevant books and 8 book chapters on media convergence and 

newsrooms integration (both from a conceptual and an empirical perspective). They 

include the publications of research groups devoted to study the field, such as the group 

INCIR TV (Research in Convergence of Internet, Radio and Television) from the 

University CEU San Pablo of Madrid; or the Infotendencias group. The books and 

chapters have been authored by top scholars in the field such as Ramón Salaverría, José 

Alberto García Avilés or Xosé López García and have been published in relevant 

publishers in the media and communication Spanish context, including Fragua, 

Comunicación Social, UOC or Sol90Media. In addition, significant updated books on 

the teaching of journalism have been considered. A final reference is made to the books 

that are currently provided in the courses related with media convergence in Spanish 

universities.  

 

1.2. Analysis per groups 

 

Scientific literature 

 

Taking into account the specific nature of the research project Integrated 

Journalism in Europe (IJIE), the examination of the literature published in Spain has 

essentially focused on two relevant thematic areas: (1) media convergence and 

newsrooms integration and (2) innovative or current practices in the teaching of 

journalism.  

 

Thematic area (1) Media convergence and newsrooms integration 

 

When we analyse the references devoted to media convergence and newsrooms 

integration within the Spanish context, three distinctive areas emerge: (A) the 

references with a conceptual or theoretical approach; (B) the references focused on the 

methodologies for studying media convergence; and (C) the references in which an 

empirical analysis of study cases has been carried out. These three areas will be 

thoroughly presented in this section.  

 

A) References with a conceptual / theoretical approach 

Within the Spanish context, we can find a wide range of books and journal 

articles that explore the phenomenon of media convergence and newsrooms integration 

from a conceptual and theoretical perspective. Those references focus on the 

polyvalence of journalists, explain the processes of professional convergence, examine 

their impact on the organizational structures of media companies and evaluate their 

strengths and weaknesses. Those authors point out some of the key advantages of 

convergence, such as the emergence of a new profile of multimedia journalist, who is 

polyvalent and can work with a greater flexibility and immediacy (García Avilés, 2009; 
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López García, 2011; López Vidales and Ortiz Sobrino, 2011) and who has the ability to 

elaborate and adapt the information selecting the most adequate media platforms, 

genres, formats and channels (Micó, 2011; Rojo Villada, 2006). This new situation also 

narrows the relationship between technicians and journalists, which can help 

professionals to take faster decisions (García Avilés, 2006b). At the same time, these 

references present some of the potential drawbacks of convergence. They include the 

incompatibilities of the cultures and workflows of press, television and Internet 

journalists; the absence of specific training; the lack of economical resources; the 

excessive workload that the media professionals have to face (García Avilés, 2006a) or 

the risk of homogenization of the contents and the diminishment of their quality (García 

Avilés, 2006b; García Avilés, 2009). It is also stated that convergence can be a strategy 

for companies to save costs and to obtain the maximum revenues (Bandrés, 2011).  

Among those references, it is very significant to highlight the essential book of 

Salaverría and Negredo (2009). These authors not only reflected on the cornerstones, 

the advantages and disadvantages of integrated journalism but also explained its 

application in foreign contexts, through the description of different cases of study, such 

as the Tampa News Center (a laboratory that was a pioneer in terms of media 

convergence), The Daily Telegraph, The New York Times, The Financial Times, The 

Guardian Media Group, Grupo Estado (Sao Paulo), the group Schibsted or Clarín.  

Additional conceptual definitions to the journalistic convergence and its main 

characteristics can also be found on other references listed in the bibliography (Alcudia 

Borreguero et al, 2011; García Avilés and García-Martínez, 2008; Noguera-Vivo, 2010; 

Roca, 2008; Ramon Ferrer, 2009; Salaverría, 2006; Salaverría, 2008a; Salaverría, 

2008b; Salaverría and Avilés, 2008; Salaverría et al, 2012; Sancha, 2008).  

We can also find further useful theoretical references to contextualize the 

process of journalistic convergence and place it within the historical evolution of online 

journalism, the technological changes (such as the digitalization and the multiplatform 

distribution) and the situation of economic crisis that the media sector has experienced 

over the last years (Almiron, 2006; Cabrera, 2013; Campos Freire, 2010a; Campos 

Freire, 2010b; Núnez Encabo, 2013; Fernández Quijada, 2011; Flores Vivar, 2011; 

García García, 2012; González Molina and Ortells Badenes, 2012; Islas, 2009; López 

del Ramo and Torregrossa, 2013; Lopez García, 2010; Masip and Micó, 2009; Marrero 

Santana, 2008; Scolari et al, 2008; Vila, 2009).  

 

B) References focused on the methodologies for studying media convergence 

Authors such as Masip et al (2010) and Salaverría et al (2008, 2009) explained 

the methodologies that should be used to study media convergence, based on the 

combined approach of quantitative and qualitative methods. It is worthwhile to point 

out that most of the journal articles and books that have empirically examined the media 

convergence and newsrooms integration (mentioned below) have made an extensive use 

of the following methodologies: interviews with professionals and media 

representatives; surveys and ethnographic observation.  
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C) References in which an empirical analysis of study cases has been carried out 

In terms of the articles with an empirical approach, some of the references have 

provided comparative studies between different media. Carvajal and García Avilés 

(2008) examined the implementation of multimedia and convergence strategies at the 

two larger Spanish regional media groups (Vocento and Prensa Ibérica). Using a case 

study methodology, the authors have analysed the strategies and challenges that media 

faced in their integration of print, radio, television and online platforms. In the same 

year, through the combination of interviews with reporters and news directors and the 

observation of newsroom practices, García Avilés and Carvajal (2008) also explored the 

changes in the journalistic practice and newsroom workflow in the newsrooms of two 

other Spanish multimedia groups (La Verdad Multimedia and Novotécnica). The 

authors signalled the existence of two different models of newsroom convergence: the 

integrated model and the cross-media model. One year later, García Avilés et al (2009a; 

2009b) detected the existence of three levels of integration (full integration, cross-media 

and coordination of isolated platforms) in their study of the newsrooms of six media 

companies in three countries: Österreich and Der Standard (Austria); La Verdad 

Multimedia and El Mundo (Spain) and Die Welt/Morgenpost and 

Hessische/Niedersächsische Allgemeine (Germany). 

Masip et al (2009, 2011) compared the process of media convergence in 

different Catalan local and regional press (Segre, El 9 Nou, El Punt, Regió 7, La Veu de 

l’Ebre, Revista Cambrils, Capgròs, OAMCIC), highlighting the extensive development 

of the model of the polyvalent journalist. Scolari et al (2008), who analysed the 

companies of radio and television, news agencies and online media of Catalonia, stated 

that in contrast to native online media and in small media, where the professional has 

always been polyvalent, the process of transition to the polyvalent journalist is 

conflictive and still open in the big media companies.   

Other books, such as López García and Pereira Fariña (2010) or Alcudia 

Borreguero et al (2012) also include a compilation of comparative cases of application 

of convergence processes in different Spanish media groups (such as Cuatro; El País; 

Antena 3; Marca; El Mundo; La Vanguardia; or Cadena Ser, among other examples).  

Other literature has focused on examining single case studies. Gordillo (2010) 

and Gordillo and Nogué (2008) explored the model of the polyvalent journalist 

implemented at the Catalan News Agency. Lacasa et al (2012) studied the 

multiplatform distribution of the newspaper La Vanguardia, in order to see if it could 

improve the relationship between the newspaper and the audience. Masdeu (2008) 

reflected on the confluence of news spaces of the Catalan Audiovisual Media 

Corporation (CCMA). Larrañaga Zubierreta (2008) highlighted the efforts of 

coordination carried out by the professionals of the four media (press, radio, television 

and website) of the Basque Country’s regional media group Goiena Komunikazio 

Zerbitzuak, Koop. E. Through the triangulation of qualitative and quantitative 

techniques, Larrondo et al (2012a, 2012b) examined the case of the Basque public 

broadcasting group Euskal Irrati Telebista (EITB), which is slowly advancing towards 

convergence. EITB has already achieved to share a same physical space and to take 

advantage of synergies of multiplatform distribution and basic editorial coordination.  
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Thematic area (2) Innovative practices in teaching of journalism  

 

The existing scientific production published in books and articles has mainly 

focused, until this moment, in the teaching of online/digital journalism (Armañanzas 

Sodupe, 2012; Cabezuelo, 2012; Casals, 2006; Diaz Noci, 2008; Flores Vivar, 2008a; 

Flores Vivar, 2008b; Flores Vivar and Esteve Ramírez, 2009; Gómez-Escalonilla et al, 

2011; López-Vidales and González-Aldea, 2014; Meso, 2008; Palomo and Meso, 2011; 

Pestano et al, 2012; Sabés and Verón, 2009; Sandoval, 2008; Soto Sanfiel, 2008; 

Tejedor, 2006; Tejedor, 2008; Verón and Sabés, 2008; Verón and Sabés, 2012).  

Broadly speaking, this literature has highlighted the need to train the future 

media professionals according to the needs of the market, so that students can receive a 

more adequate and competitive training. According to this literature, future media 

professionals should be able to create and produce “multiplatform” or “cross-media” 

contents, be proficient with new media technologies and work under the routines and 

conditions of real simulation. Moreover, authors claim that links should be established 

between the university and the industry. Those elements are included in Sierra Sánchez 

and Cabezuelo (2010) description of the competences and profiles that media students 

should have in the context of the new European Higher Education Area (EHEA) 

curriculum. The aforementioned elements are also consistent with the fundamental 

cornerstones of the ‘Integrated Journalism in Europe’ research project. Nevertheless, a 

lack of publications devoted specifically to the teaching of integrated journalism can be 

observed. The publications and materials derived from the IJIE will try to fill the 

current gaps in the scholarship.  

 

Text books and bibliographical references on media convergence given to students 

in the schools of journalism  

 

After having reviewed the literature on media convergence and newsrooms 

integration, it would be worthwhile to incorporate a selection of those materials into the 

courses’ syllabus, so that students can have an updated vision of the subject. Currently, 

if we examine the bibliographies of the courses related with media convergence in the 

degrees in journalism in Spain
3
, it can be appreciated that there is a wide range of 

literature available. However, we can see that only four essential references are included 

in two or more of the studies curricula. The most mentioned books are:  

1. Salaverría, Ramón; Negredo, Samuel (2009). Periodismo integrado: convergencia 

de medios y reorganización de redacciones. Barcelona: Sol90Media. 

2. Jenkins, Henry (2006). Convergence culture. New York: New York University 

Press.  

                                                           
3
 The 8 courses related with media convergence in Spain are: “Convergence” (University of Navarre); 

“Multimedia edition and production” (University of the Basque Country); “Media convergence” 

(University of Vic); “Multimedia” (Complutense University of Madrid); “Multimedia reporting” (IE 

University); “Seminar 6” (Ramon Llull University); “Multimedia Journalism Workshop” (University of 

Castilla-La Mancha) and “Integrated Journalism Workshop” (Pompeu Fabra University).  
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3. Cebrián, Mariano (2005). Información Multimedia. Soportes, lenguaje y 

aplicaciones. Madrid: Pearson. 

4. Micó, Josep Lluís (2006). Periodisme a la xarxa. Llenguatge nou d'un vell ofici. 

Vic: Eumo. 

One of the most repeated references, with four mentions, is the book of Ramón 

Salaverría, one of the top experts in the area of media convergence in Spain. The second 

reference is the author that is considered one of the scholars that established the concept 

of convergence, Henry Jenkins. Another aspect that we can see is the year in which 

those books were published. Among the 87 books referenced in bibliographies, seven 

are from the last three years (2011, 2012 and 2013) (8.05%) and 81 are references 

published after 2000 (93.10%). The vast majority of references become quickly 

outdated, given the pace of evolution of the topic. This is the reason why the 

bibliographies need to be updated and revised.  

In the case of Pompeu Fabra University, it can be seen that the references 

devoted to convergence and the changes in journalism included in the syllabus of the 

course “Integrated Journalism Workshop” (third year) are fundamentally authored by 

foreign scholars (Allan and Thorsen, 2009; Fogel and Patino, 2005; Killebrew, 2005; 

Kolodzy, 2006; Lee-Wright et al, 2011; Randall, 2007). However, as it happens in the 

general trends, one the key books regarding integrated journalism, Periodismo 

integrado: convergencia de medios y reorganización de redacciones (Salaverría and 

Negredo, 2009) is provided to students. It is significant to add that another subject of 

the UPF Journalism Studies, “Online journalism” (second year) includes two other of 

the references presented beforehand: Superperiodistes en l’era de la sobreinformació 

(Gordillo, 2010) and Convergencia Digital. Reconfiguración de los Medios de 

Comunicación en España (López García and Pereira Fariña, 2010).  
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2. Interviews 
 

2.1 Summary of the four sample groups and interviewees  

 

Interviewee Interviewer Date Appointment/ position 

Group 1: heads of department of journalism 

1. Ramón Salaverría 

(UNAV)  

Salvador 

Alsius 
15/11/2013 

Director of the Journalism Projects 

Department at the University of Navarra 

(UNAV), located in Pamplona.  

2. José Francisco 

Serrano (CEU San 

Pablo) 

Núria 

Almirón 
21/11/2013 

Dean of the Faculty of Humanities and 

Communication Sciences of the University 

CEU-San Pablo, located in Madrid. 

3. María del Carmen 

Pérez de Armiñán  
Carles Singla 5/11/2013 

Dean of the Faculty of Information Sciences 

(Complutense University of Madrid) 

Group 2: media professionals teaching in schools of journalism  

1. Antoni Piqué 
Christopher 

Tulloch 
10/02/2014 

Lecturer in Print Journalism Techniques (UPF), 

Business Director (User Experience) ARA 

Newspaper. 

2. Anna Nogué 
Christopher 

Tulloch 
05/02/2014 

Lecturer in Digital Journalism (URL) and 

Digital Newsroom (UPF). Assistant Editor of 

the Catalan News Agency. 

3. Nereida Carrillo 
Núria 

Almirón 
18/11/2013 

Journalist. Communication PhD. Associate 

teacher at Universitat Rovira i Virgili.  

Group 3:Experts 

1. Concha Edo Carles Singla 04/01/2014 

Journalist and teacher at Complutense 

University of Madrid, specialized in 

journalism new technologies. 

2. Josep Lluís Micó 
Ariadna 

Fernández 
28/11/2013 

Journalism PhD. Head of Journalism studies 

at Ramon Llull University. Digital 

journalism expert.  

3. Sílvia Cobo 
Mònica 

Figueras 
10/01/2014 

Journalist specialized in on-line 

communication companies. 

Group 4: Head of news desks 

1. Francesc Centelles 
Ariadna 

Fernández 
28/01/2012 

Head of Barcelona Televisió (BTV) 

Newsdesk. 

2. Joan Cal Carles Pont 25/11/2013 
Executive director of Grup Segre (Catalan 

Fully Integrated-Multiplatfom Media). 

3. Saül Gordillo 
Salvador 

Alsius 
13/11/2013 

Head of digital content of El Periódico de 

Catalunya, a national Spanish newspaper.  
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2.2 Cross-analysis of the interviews 

 

Designations used to talk about the concept of “integrated journalism” 

 

In the Spanish state of the art there is a definition for media convergence that has 

become more prevalent:  

Media convergence is a multidimensional process that, facilitated by the 

generalized implantation of digital telecommunications technologies, affects the 

technological, business, professional and publishing environment of the mass 

media. This promotes an integration of previously dispersed tools, spaces, 

working methods and languages, with the result that journalists produce content 

that is distributed through numerous platforms, using the languages 

corresponding to each of these. (Salaverría, García Avilés, and Masip, 2008). 

  

 Therefore, the common term used to describe the general process that includes 

all the dimensions is media convergence. It is related to the media transformation of the 

communication ecosystem. It has been described in the literature as multidimensional, 

broad and systemic. However, for the professionals it is more related to concrete aspects 

of production and newsrooms, and for media companies it might have no meaning at 

all, as Micó (2013) points out:  

The terminological debate worries the scholars but it doesn’t matter to 

companies. I have never argued about those issues with journalists or media 

managers. They don’t care about how it is said and how it is practiced. What 

they want is to keep running their businesses, providing the best journalistic 

production as possible and adjusting themselves to the tastes and changes of the 

consumers and the market. But they do not go into those terminological issues. 

[…] The concept of media convergence was successful a few years ago but it 

less used now, even in conferences. It is a concept that has always seemed 

strange to companies. If you said that you came to talk about convergence, they 

looked at you with a strange face because they didn’t know exactly of what were 

you talking about.  

 Focusing just on the organizational dimension of the concept, which applies to 

the relationships emerging from the different media outlets, four aspects have 

determined the vocabulary used in the interviews: platforms, newsrooms, journalists 

and languages. Some of the terms have exchanged meanings among the interviewees or 

have been used as synonyms. 

   

 Platforms: multimedia, multiplatform, multi-format production/dissemination, 

integrated system 

 Newsroom: integrated newsroom, integrated multimedia newsroom, 

convergence of newsrooms 

 Journalist: polyvalent, multimedia, integrated, multidisciplinary 

 Language: multimedia, multi-format, new narratives 
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 One of the designations reiterated is “multimedia”. In spite of the recurrence, we 

must pinpoint that it can generate some confusion as two different meanings were used 

half and half. On one hand it can be understood in a “macro” sense as the set of “many 

the media”, but in most cases it is used in a "micro" way, metonymic, referred to “many 

media languages” and it is relegated to talk about the digital language or the on-line 

newspaper language.  

  “Integrated” is mainly related to the concept of “integrated newsrooms”. A 

physical journalistic structure, organized horizontally that allows two or more media to 

work collaboratively. It is formed by journalists working in integrated teams, placed 

around the core: the multimedia editors table. Some new areas in the newsroom have 

joined them: marketing, IT and community management. (Da Rocha, 2013). There is a 

consensus in the use of this terminology to the physical structure when there has been a 

fusion of newsrooms in the media companies or in the university facilities. 

 The term “integrated” followed by “journalism” has not been very popular 

among the interviewees. In general there is a predominance of the term “multimedia 

journalism” to describe the same journalism, as Pérez de Armiñán (2013) states: When 

we talk about integrated journalism, we think that it is closely related with multimedia 

journalism. I would almost use those two terms as synonyms. 

 

 Cobo (2013) has provided a definition for the concept of “integrated journalism” 

that incorporates all the four axes used: platform, newsroom, journalist and language.  

It is a way of producing journalism that takes into account the different 

media. It is a centralized production. In a journalist’s decision-making 

core, it is decided how to vehiculate the same subject in different media: 

web, mobile, paper, video... A single newsroom with several skilled 

people is the one that gives a joint response. I don't believe in a person 

who can do everything, which might do it wrong. It is the team as a 

whole.  

  

 To conclude this first facet of the Spanish interviews we would like to quote 

Micó (2013):  

We have decided that what it is extraordinary needs to be qualified with 

an adjective, but the norm needs to lose the adjective. In the end, we are 

talking about newsrooms and journalism. […] The same happened with 

the adjective ‘digital’. Before, everything was digital and nowadays, the 

word has lost part of its sense. The same happens with the adjective 

‘integrated’. Integrated journalism is journalism after all.  

 

 

Integrated journalism, the experience from the “real world”  

 

Massive Internet access has generated a redesign in the journalism business from its 

structures to its work routines. Convergence is a process that has been a paradigm shift 

in the different elements surrounding the communication industry. The Spanish state of 
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the art has provided several examples of how it has been carried out from the 

collaboration of one traditional media with on-line newspaper, to a fully integrated 

brand. In the interviews there has not been an agreement to which degree integration is 

a reality in the media ecosystem. For instance, Serrano (2013) considers it a palpable 

reality. For Carrillo (2013), most media are walking towards the integration of 

newsrooms but are not yet integrated. On the other hand, Edo (2013) estimates that 

integration has not been achieved yet and in the newsrooms there have been significant 

difficulties in reaching the collaboration of journalists from different media.  

 When technology is taken out of the equation, one of the main problems for 

achieving the integration of media is the journalist mind-set. This has been a recurring 

topic in several articles in the state of the art, and also has been commented by Edo 

(2013) and explained in further details by Piqué (2014): 

We are living through a very strong clash of cultures between the mental 

state you need to work in digital media where the attitude is “when I 

know something, I’ll say it because I know I can continue adding extra 

elements, correct mistakes and that is the reading pact it has made with 

the reader. Each article is a work in progress. But for a paper journalist 

this process is much more difficult. He or she doesn’t publish anything 

unless everything is safe and sound because there is no room for error 

once everything is in print. All this leads to an incompatibility in mind-

set that makes it difficult to combine both worlds. This newsroom was 

born with the aim of eliminating all this in an attempt to try and fuse 

these attitudes. In some cases this has happened and in others this has 

not been the case.  

 

 When there is media integration, regarding the matter of how many media or 

which ones, the general consensus is that a bi-integration, usually lead by a traditional 

media (print, newspaper, radio or TV) with an on-line outlet is an easy combination that 

can be carried out by any news company. Also in terms of journalists’ tasks, many of 

them have been able to do/must do both jobs.  

My experience is that the integration of radio with television has been 

more difficult. From my perspective, the integration would be between 

Internet and any other media. Generally, the radio has developed as a 

more isolated media. Conversely, Internet has integrated more the other 

media, audio and video. (Pérez de Armiñán, 2013) 

  

 

The path to implementing integrated journalism in the curricula: innovation and 

professional simulation 

 

In the state of the art we have found some parallelisms between the system described in 

the teaching hospitals and what is expected from practical journalism schools. Micó 

(2013), also points out the same idea: Someone who lectures on surgery needs to know 

how to operate. The same happens with journalism. 
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 Thus, it becomes essential the environment where the activities take place. In 

some cases, the facilities are there, like the OnCEU integrated multimedia newsroom 

(Serrano, 2013) or due to joint curricula students can fulfil their tasks in a professional 

newsroom (Salaverría, 2013). When the facilities are the customary from every faculty, 

they can be empowered by the activities carried out. For instance, Carrillo (2013) 

explains how incorporates the professional experience into her lessons: I try to bring the 

students into real life. I try to exercise real-world skills. For example one of my 

exercises is that they cover a press conference with tweets. I also ask them to tell stories 

with new Internet narratives. 

 Many courses already used professional simulation as a key method of learning. 

In the context of integrated journalism, all the interviewers have agreed, using different 

terminologies (real life experience in class, professional training, exercise real-world 

skills…) that it is how it should be taught. It is about creating mechanisms as close as 

possible to situations that the future journalists will find outside college, or as the 

expression interviewees like to use: real life. The professional simulation becomes a 

reality when students can go from producing reports designed to be academically 

evaluated, internally, to make products that will be disseminated through the public 

communications space. If this space is inside a professional media, it might be stepping 

up from simulation to real professional production.   

In this academic year 2013-2014 we have started a new collaborative 

project with Diario de Navarra, in which different students elaborate 

journalistic contents within a professional multiplatform environment (in 

this case, print and website). The same learning model in a professional 

multiplatform environment is also replicated in the website of University 

of Navarra. Some students develop practical work of some courses in 

this website, carrying out multimedia journalistic activities (texts, 

photographs, audio, video), under the supervision of professional 

journalists and teachers. (Salaverría, 2013) 

  

 Another input that can be excerpted from the interviews is that although the 

teaching of media convergence or integrated journalism can be introduced in the BA 

syllabus, there are also many examples of specific Masters’ Degrees with an in-depth 

focus on that approach (Serrano, 2013; Salaverría, 2013).   

From 2009 we have got an optional course in the degree, taught in 

English, which is precisely named “Convergence”. With regard to the 

postgraduate courses, we offer likewise a course named “Multimedia 

Convergence”, which is specifically focused on convergence. 

(Salaverría, 2013) 

 

 There aren’t many universities that have been able to introduce media 

convergence in their BA curricula (Da Rocha, Tulloch, Fernández, 2014). The general 

concurrence among the interviewees is that the university, as an organism, is not ready 

or fast enough to accept and incorporate these changes. Two main reasons have 

emerged. On one hand, the decision makers are still academics who live far away from 
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the professional reality and have to deal with a bureaucratic system that slows down all 

the processes: The dynamics surrounding academic life are very slow; papers, studies, 

consultations, verifications, everything takes time...But the technological world does not 

go at this pace (Piqué, 2014). On the other hand, university does not trail the industry 

looking for innovations to improve some of their curricula. To incorporate innovations 

is one of the crucial concepts where all the respondents have been in unison. To 

illustrate it, we can extract these quotes:   

What we need to do is to change the structures rather than our students 

or the industry. I don’t say that the university should be kidnapped by 

the industry and that every 15 days we should change the studies 

curricula because there is an innovation. We go behind the industry 

because we need to go behind. Before the innovations are consolidated, 

you don’t have the required perspective to see if they are interesting or if 

they should be discarded. It would have been wrong to do a course on 

journalism in Second life. Nowadays, it seems that social media would 

be among us for a certain period of time. Do we need to devote a whole 

course to them? I don’t think so. Does this mean that we have to leave 

them out? No, we need to incorporate them. (Micó, 2013) 

 

I think that we need a more transversal view of the internet and new 

technologies in the curriculum. An internet subject is all right, but this 

affects all subjects. From “how to find sources of information” up to 

“how to contrast them”. New tools need to be included across the 

curricula. Journalism is not only a matter of production; it isn’t only the 

dissemination process, it is the process of information. (Cobo, 2013) 

 

The university must incorporate new emerging trends, at least as seminars or 

labs. (Carrillo, 2013) 

 

 

Introducing new roles 

 

An integrated journalist has the ability to work cross-platform and control the news 

production, coverage and edition process with any tool that can be carried in a 

backpack. Every time he uses the appropriate language for each media. Despite having 

a predominant media he is able to produce, write or edit efficiently for any of them. (Da 

Rocha, 2014). Let’s review again the vocabulary used to describe him: polyvalent, 

multimedia, integrated, multidisciplinary. In the state of the art, some distinctions have 

been made. Micó (2006) and Gordillo (2010: 68) consider that the polyvalent journalist 

(or integrated, as we believe) can be distinguished in three different levels of 

polyvalence: 
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○ Media polyvalence: If he produces for various media. The professional edits and 

produces content in any of the following formats: text, audio, photo, video and 

interactive. Therefore are required technological and semiotics skills. 

 

○ Technological polyvalence: Largely responsible for the entire production process. 

He uses tools for producing and managing content in different formats. 

 

○ Topic polyvalence: If the news that covers comes from different areas or sections. 

 

 Salaverría, Garcia Aviles, Masip (quoted in Masip et al., 2009) however, 

distinguish however four different degrees of polyvalence: 

 

○ GRADE 0: Monomedia and not polyvalent journalist. Works for a medium and 

does one task. 

 

○ GRADE 1: Multimedia and polyvalent journalist. Works for more than one 

platform, but does the same in each. 

 

○ GRADE 2: Monomedia and not polyvalent journalist: Works for one media, but 

performs various tasks. 

 

○ GRADE 3: Multimedia and polyvalent journalist. He works in various media by 

preparing material for different platforms and making journalistic tasks 

corresponding to different disciplines. 

 

 In the interviews, the ability of being polyvalent has been highlighted as a 

requirement nowadays. Being able to perform several tasks and to control different 

languages after finishing your education is a plus. However, what is not expected is to 

do it all at the same time or to become a “jack-of-all-trades”.   

The students need to finish the degree with a much more versatile 

training that allows them to write both for print and a digital media, 

which is not exactly the same. At the same time, they need an 

audiovisual background, which will be required by the media in which 

they will work. Moreover, they need to be proficient with Internet and a 

series of specialized software that will be the foundation of their future 

job. (Pérez de Armiñán, 2013) 

 

 In many descriptions of the newsrooms (Serrano, 2013; Cobo, 2013; Nogué, 

2014) where the team is important and we have polyvalent or integrated journalists able 

to cover stories for different platforms, the idea of a core where the distribution is 

designed and programmed is essential. Physically and mentally. The physical form is 

the multimedia/integrated editorial board. In small newsrooms or in sections we can 

have “mentally” single out in one role the multimedia editor or newsflow manager. He 
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will decide the stories, who will be covering them and which media will be used. Other 

tasks might include the structure or the package plan.  

 Aligned to these skills, there is another topic that has iterated among the 

interviews. Journalism is becoming more sensitive about their audiences. Journalists 

should care about the user more than ever and think how they can communicate in the 

most efficient way possible (Piqué, 2014). New competences are required in the 

newsrooms and experts, professionals, and academics agreed that these profiles are to 

be taken into account: community managers, (Carrillo, 2013). They are the 

professionals who create content on social networks, set criteria, care and talk with the 

community. Among other tasks, they oversee the flow of user contributions, emphasize 

initiatives that work and encourage co-writing and active audiences. If these 

competences are included as a part of the journalist task, they can help him to find new 

sources of information or create a solid base of followers. As Gordillo (2013) 

highlights, new concepts related to web 2.0 are terms that are common in many 

newsrooms’ jargon.    

The sensitivity 2.0 and multimedia are essential, as well as the web 

analytics and SEO. Those are the aspects that should be boosted in new 

journalists, in the case that the newspaper could incorporate them. To 

know the behaviour of the audience, to know how to engage with them in 

the digital environments and to know how to frame the contents into 

those demands without giving up the editorial principles and the 

principles of good journalism is crucial.  

 

 In addition to those two profiles, multimedia editor and community manager, we 

must include a third one that surfaces from the interviews, the data journalist. How to 

work with computers, statistics and data in general is something that journalism 

students lack nowadays. Experts, academics and professionals feel that it is mandatory 

to be included.  

There is a technical aspect, related with computing maybe, that is 

crucial to improve the training of journalists at faculties. Working with 

codes, managing databases, programming and knowing how to edit 

photographs and videos is essential for a journalist nowadays, and it 

seems to me that this is not part of the compulsory syllabus at faculties. 

(Gordillo, 2013) 

 

 Journalists have conquered a land that belonged only to technologists before, 

and it has led to the creation of a profile that combines tools and practices from 

previously distinct areas: computer science, advanced statistics and journalism. They 

are storytellers able to dive among a large number of data, images and sounds, 

transform and shape them so they can be understandable for the audience. Not having 

enough practical training in that area is something that concerns Micó (2013):  

We love to talk about mobile devices, data journalism, interactivity... We 

feel that we are very modern. However, how many people in a 

journalism department devotes to these issues professionally and not 
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only from a research point of view? As the head of journalism, this 

aspect is particularly worrying to me.  

  

 Cross-referencing all the interviews there is a debate regarding what should be 

empowered in students’ education based on what professionals perceive from them after 

they finish their degrees. Students are quick learners, they know how to use their 

smartphones and tablets, but they haven’t had enough camera experience. They are 

versatile. Sometimes they have misspellings in their writing and little interest in the 

world that surrounds them, but that is something that usually depends on the university 

that they come from and, as more than one interviewer pinpointed, the year they have 

graduated. These specific competences are related to the practice of journalism. None of 

the interviewers talked about theoretical aspects. Quoting Piqué (2014): 

We took on the Bologna reforms and it was already old when it came 

out. I want to say “that’s enough semiotics” and give me some tips on 

interpreting statistics for example. (Piqué, 2014) 

 

 The attitudes from the “Universal” journalist, committed and brave (Gordillo, 

2013) is something that must be kept and empowered from young graduates, as it is 

something that companies still search for, and professionals feel that young journalist 

might be missing. 

He should know how to write, how to look for alternative sources, 

interpret the world wisely and well, contrast and verify. These things 

have degenerated in the world of journalism. Not so much because of the 

universities, but mainly because of media editors. However, universities 

are required to remember and remind us it all together. (Cal, 2013) 

 

 Polyvalence and technical keenness nowadays is taken for granted from young 

graduates by employers. However when it comes professional values such as rigour, 

ethics and having news criteria, those must prevail. That is something that Nogué, Cal 

and Edo have reminded us. 

 It is important to remember that to be a good journalist in the 

multimedia age, the same criteria must be applied as before the digital 

revolution. Students must read the press, listen to their sources, be 

rigorous and must check the information. Formats may change but 

journalism is the same. I don’t want to say that technology isn’t 

important but journalism must come first. (Nogué, 2014) 

 

We ask rigour against the risks of immediacy: seriousness, a good 

capacity for empathy and willingness to technological changes. A 

journalist doesn't need to know how to use all the up-to-date technology, 

but he must be able to adapt to technological changes. (Cal, 2013) 

 

What is much more important is training journalists to do quality 

information, regardless of the media in which they work. Students, not 
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all of them but a high-percentage, arrive each year with greater 

capacity to manage smartphones and take pictures or video, being on 

Twitter or Facebook. But with a downward cultural background, 

misspellings, little interest in the true background of the news, rejection 

against issues requiring study and knowledge of history, economics, 

political thought or simply certain cultural level. If they get what they 

lack, they will be able to work for any media and be able to adapt to the 

always changing characteristics of technology. (Edo, 2013) 

 

 

The relationship between University and media companies 

 

We should imagine the analysis of the bonds created between the University and any 

media company in the shape of a triangle. In one vertex we have the media company, 

corporation or media outlet, in 60 degrees to the right we have the faculty and in the 

vertex that is left, we have the student body. A two-way flow of actions are taken from 

each vertex. Almost all of them have been pictured in the responses. We are going to 

extract them in pairs. We will skip the combination faculty-student body as their 

relation is irrelevant for this assessment. 

 

Faculty-Media 

 

The main idea is that there is a bi-directional flow of information and ideas from both 

parties. For instance, Salaverría (2013) indicates that many of their colleagues carry out 

tasks as advisors or trainers for journalists on a regular basis. In a more general sense, 

Micó (2013) criticizes that sometimes other than training and observing, the relation 

between the academia and the media outlets don't prosper further. 

At the polytechnic universities, the companies search at the university to 

do collaborative projects, because the university can help them. 

However, in social sciences, the companies are ‘record-holders’ in 

running away from universities. At most, what the university does is to 

send three researchers to media companies to observe everything. This 

has been our attitude for a long time. (Micó, 2013) 

 

 When universities, the faculty or the academia has moved a step forward it has 

been to create innovation labs for new media in order to test, experiment and innovate. 

Companies that sometimes experiment the anxiety to change (Micó, 2013) might find 

there solutions, models or a testing space for their ideas also. For example, this is the 

case of University of Navarra, and its 2012 project "DN Lab" in collaboration with the 

main local newspaper Diario de Navarra. Salaverría (2013) describes it as a centre 

devoted to the research and experimentation in multimedia contents and multiplatform 

projects for students, supervised by professors and professional journalists. 
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Media-Students 

 

The classical relationship between media and students within the university framework 

has been established by two sorts of space-time contacts:  

1) Media professionals that teach some syllabus as a secondary activity 

2) Internships  

 

 The percentage of professionals teaching at Spanish universities varies from one 

university to another. In the cases studied here, interviewees talked around 20% up to 

57%.  

 The second relationship is the internships. In some cases, that period is what 

determines who will be working later on in that media. This is the perspective of 

Centelles (2014) as head of news desk of Barcelona Televisió (BTV). However, as we 

already determined, many interviewers considered that the professional experience 

should be placed also inside the classroom.       

 Finally, we can extract some examples of collaborations involving media 

companies and students in the classroom framework can be classified into three 

categories:  

 

 Students providing content for external media (Diario de Navarra; Salaverría, 

2013; Barcelona Televisió, Centelles, 2014) 

 Developing and experimenting together with new media (Salaverría, 2013) 

 Participating in a curricula carried out together with a media company (Master's 

Degree developed together with ABC group, Pérez de Armiñán, 2013) 
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3. Comments and recommendations 
 

Taking into consideration the state of the art, the interviews that were conducted and the 

experience of the research team working at the Integrated Journalism Workshop course, 

we would like to put forward some key recommendations, which can be useful to 

design the guidelines of best practices for journalism students: 

 To provide students a theoretical background on the processes and the impact of 

media convergence, highlighting its strengths and weaknesses. It is also important to 

show them (through the analysis of case studies) how media convergence and 

newsrooms integration is applied in different countries and media outlets, from the 

big companies such as The New York Times or The Guardian to the local media. 

 To provide students with the most updated bibliography on the subject (books and 

journal articles), so that they can have the most updated vision of the issue as 

possible.    

 To foster the polyvalence of young journalists, through designing a teaching system 

in which the joint training of television, radio, press and internet can be carried out. 

To do so, it is recommended to have a same physical space (integrated newsroom), 

which can help students and teachers to take advantage of synergies of 

multiplatform distribution and basic editorial coordination. It is also recommended 

that the workflows of the different media are the most similar as possible, in order to 

produce multiplatform or cross-media contents.  

 Teachers should carry out regular meetings with students working in the different 

media (press, radio, television and online) in order to monitor the development of 

their editorial contents and how they organize themselves to cover all the needed 

areas in the most efficient way as possible. 

 When the conditions are not optimal, the best solution is to start by combining at 

least one traditional media and online, and the progressively, keep adding the others. 

What is important is to prepare the mind-set of future graduates that they might 

work in any media.    

 Courses should incorporate the routines and conditions of professional simulation 

and real-world skills, creating mechanisms as close as possible to situations that the 

future journalists will find later. For instance, to make products disseminated 

through the public space. 

 To increase the students’ knowledge of new technologies, including the introduction 

in the curricula of some abilities such as basic programming and coding. This 

knowledge can help them to produce multimedia contents and disseminate them 

through a wide range of channels and platforms. To illustrate, if a course has a 

webpage to showcase all the contents produced by students, such as in the case of 

UPF with Cetrencada (Cetrencada.upf.edu), the same students could upload the 

contents, design the pages and manage the site, if they have basic knowledge of the 

http://cetrencada.upf.edu/
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language HTML or an insight of the technical details of platforms such as CMS 

Wordpress or Joomla.  

 Abilities and competences associated to new profiles that are required in the 

newsrooms should be fostered in the syllabus: knowledge of how to address the 

audience, data visualisation and statistics and in addition have a global vision of 

how to plan a story for different media, to become multimedia storytellers. In other 

words: community managers, data handlers and multimedia editors.  

 When dealing with the technology, teachers should try to cultivate a cultural 

background, the appreciation for what surrounds them and for reading the news. 

 Universities must become innovators. That must become one of the first items in 

their agendas. One possibility is to create new media labs, to test and develop 2.0 

online R&D that might interest later to media companies 

 The relationships with the media companies can be fostered in several ways:  

o Students providing content for publishing 

o By developing curricula together 

o Professors can train or assess journalists in the media 

o Media professionals can teach at university 

o Innovations labs at university can be a place to test media products before 

they become public. Products developed at university media labs can be 

acquired by the media.   
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